
 

School Improvement Plan

 

George Defer Elementary School 
 

Grosse Pointe Public Schools

 
Ms. Karen Sullivan 

15425 KERCHEVAL AVE 
GROSSE POINTE PARK, MI 48230-1337 

Document Generated On October 30, 2014



Nondiscrimination Statement 
The Grosse Pointe Public School System does not discriminate on the basis of race, color, national origin, 
sex, disability, or age in its programs and activities and provides equal access to the Boy Scouts and 
other designated youth groups. 
The following person has been designated to handle inquiries regarding the non-discrimination policies: 
 
Stefanie Hayes,  
Director of Student Services  
20090 Morningside 
Grosse Pointe Woods, MI 48236 
Phone: (313) 432-3851 
Stefanie.Hayes@gpschools.org 
If the individual filling the grievance alleges that the Section 504/ADA coordinator has engaged in 
discrimination, then the individual filing the grievance must provide the documentation to the: 
  
Deputy Superintendent for Educational Services 
389 St. Clair 
Grosse Pointe, MI 48230 
Phone: (313) 432-3016 
 
For further information on  nondiscrimination, visit: 
http://wdcrobcolp01.ed.gov/CFAPPS/OCR/contactus.cfm for the address and phone number of the 
office that serves your area, or call 1-800-421-3481. 
 

mailto:Stefanie.Hayes@gpschools.org
http://wdcrobcolp01.ed.gov/CFAPPS/OCR/contactus.cfm


TABLE OF CONTENTS

 

 
Introduction   1
 
 

Executive Summary

 
Introduction   3
 
Description of the School   4
 
School's Purpose   5
 
Notable Achievements and Areas of Improvement   6
 
Additional Information   8
 
 

Improvement Plan Stakeholder Involvement

 
Introduction   10
 
Improvement Planning Process   11
 
 

 School Data Analysis

 
Introduction   13
 
Student Enrollment Data   14
 
Student Achievement Data for All Students   16
 
Subgroup Student Achievement   19
 
Perception Data - Students   24
 
Perception Data – Parents/Guardians   26
 
Perception Data – Teachers/Staff   28



 
Other   29
 
 

School Additional Requirements Diagnostic

 
Introduction   31
 
School Additional Requirements Diagnostic   32
 
 

Title I Targeted Assistance Diagnostic

 
Introduction   35
 
Component 1: Needs Assessment   36
 
Component 2: Services to Eligible Students   38
 
Component 3:  Incorporated Into Existing School Program Planning   39
 
Component 4: Instructional Strategies   40
 
Component 5: Title I and Regular Education Coordination   41
 
Component 6: Instruction by Highly Qualified Staff   42
 
Component 7: High Quality and Ongoing Professional Development/Learning   43
 
Component 8: Strategies to Increase Parental Involvement   45
 
Component 9: Coordination of Title I and Other Resources   47
 
Component 10: Ongoing Review of Student Progress   48
 
Evaluation    49
 
 

School Improvement Plan 2014

 
Overview   51
 
Goals Summary   52



Goal 1: All students at George Defer Elementary School will become proficient writers.   53

Goal 2: All students at George Defer Elementary School will become proficient in math.   56

Goal 3: All students at George Defer Elementary School will become proficient in reading.   59

 
Activity Summary by Funding Source   63
 



Introduction
 

 
The SIP is a planning tool designed to address student achievement and system needs identified through the  school's

comprehensive needs assessment (CNA). Additionally, the SIP provides a method for schools to address  the school

improvement planning requirements of Public Act 25 of the Revised School Code and the Elementary  and Secondary

Education Act (ESEA) as applicable.

School Improvement Plan
George Defer Elementary School

SY 2014-2015 Page 1
© 2014 Advance Education, Inc. All rights reserved unless otherwise granted by written agreement.



 

Executive Summary 

School Improvement Plan
George Defer Elementary School

SY 2014-2015 Page 2
© 2014 Advance Education, Inc. All rights reserved unless otherwise granted by written agreement.



Introduction
 
Every school has its own story to tell. The context in which teaching and learning takes place influences the processes and procedures by

which the school makes decisions around curriculum, instruction, and assessment. The context also impacts the way a school stays faithful

to its vision. Many factors contribute to the overall narrative such as an identification of stakeholders, a description of stakeholder

engagement, the trends and issues affecting the school, and the kinds of programs and services that a school implements to support student

learning.

 

The purpose of the Executive Summary (ES) is to provide a school with an opportunity to describe in narrative form the strengths and

challenges it encounters. By doing so, the public and members of the school community will have a more complete picture of how the school

perceives itself and the process of self-reflection for continuous improvement. This summary is structured for the school to reflect on how it

provides teaching and learning on a day to day basis.
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Description of the School

 

 

 
Describe the school's size, community/communities, location, and changes it has experienced in the last three years. Include

demographic information about the students, staff, and community at large. What unique features and challenges are associated

with the community/communities the school serves? 
 
Defer Elementary is home to approximately 350 students in grades Kindergarten through fifth grade.  Defer is located in Grosse Pointe Park

and is a part of the Grosse Pointe Public School System.  It is a dynamic school which enjoys a broad diversity among our learning

community.  Our students represent a variety of religious, ethnic, cultural and socio-economic backgrounds and experiences and this reflects

the community at large.  The Defer staff represents a variety of religious and cultural backgrounds.  There is little diversity in the ethnic or

socio-economic background of the staff.

Defer receives state and federal funds as a Title 1 school based on our percentage of Free/Reduced Lunch.  Approximately 30% of the Defer

population receives Free of Reduced Lunch.  Defer is also one of two elementary buildings in the district that houses the magnet program for

gifted education.  Defer runs a 2/3 magnet class and a 4/5 magnet and eligible students from all over the district attend.

One of the greatest challenges at Defer is the movement of students in and out of the school.  The Defer school area includes a number of

rental properties.  Due to this there are some students that move in and out during the school year or remain at Defer for only a year or two.

Receiving new students in the upper grades especially presents unique challenges academically when students come from districts with

different standards and expectations.
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School's Purpose

 

 

 
Provide the school's purpose statement and ancillary content such as mission, vision, values, and/or beliefs. Describe how the

school embodies its purpose through its program offerings and expectations for students. 
 
The Defer School Community's mission is to help every student attain self-confidence and the knowledge, skills, and behavior to function

effectively.  The School Community's vision is to foster a caring sense of community within an academically challenging environment. 

 

Defer embodies these purposes and goals in our academic program.  The curriculum is tightly aligned with state and local standards and

progress towards those standards is continuously monitored through the use of data from both formative and summative assessments.  Best

practices in instruction are central to Professional Learning Communities work and district Professional Development supports these efforts.

Differentiation of instruction provides for a variety of learning abilities, interests, and strengths.  Support for struggling learners is provided

through Title 1 support, Reading Support, and our Instructional Support Program. Flexible grouping across grade levels and within grade

levels is used to meet student needs. 

 

Defer has embraced a Positive Behavior Support program.  Behavior expectations are taught, modeled, and monitored in all classrooms and

students and parents alike support these high expectations.
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Notable Achievements and Areas of Improvement

 

 

 
Describe the school's notable achievements and areas of improvement in the last three years.  Additionally, describe areas for

improvement that the school is striving to achieve in the next three years. 
 
In the last three years there have been several areas of improvement that Defer has worked to achieve.  The focus of staff development has

been on the Workshop approach to instruction in both Reading and Writing.  Using Reading Workshop and Writing Workshop provides for

differentiated instruction to meet the needs of the very diverse learners at Defer.  In the workshop approach students are assessed and

instruction is tailored to their needs.  Using the Fountas and Pinnell leveled testing in reading students of similar abilities are grouped for

instruction across the classroom, across the grade, and between grades.  The Grosse Pointe Writing Assessment given each spring is used

for the same purposes of identifying skill areas for instruction in Writing and to provide for differentiated instruction.

A second focus of staff development in the past three years has been on Best Practices.  Professional Learning Communities within the

school work to study and implement Best Practices.  Some of those practices include: the use of summarizing, increasing student buy-in, and

the use of compare and contrast to promote higher thinking.

 

Differentiating Math instruction continues to be an area of focus at Defer.  Through creative scheduling in grades 3 - 5 and through a

partnership with the middle school we have differentiated instruction in Math to provide for students working at their level of math, but not

necessarily their grade.  For example, Defer has 5th grade students that attend middle school for math each day and similarly we have 3rd

grade math students that are attending 4th grade math each day.

 

Technology has been an area of improvement for Defer.  The use of the Smart Board in all instruction has impacted learning in a positive

way as students are totally engaged.  Resources through the internet, the county, and the district have become much more accessible and

are a part of daily instruction.  Staff has written grants to supplement the electronic devices in the building and now have over 120 in the

building.

 

Spanish instruction has been restructured for grades 3 - 5 in the last three years.  This exposure to language will be the basis for instruction

continuing in the middle school.

 

The final area is a notable achievement for Defer as a building.  Defer is a Focus School as assigned by the State in mid-August of 2012.  As

a Focus/Title 1 school our students and their families were given the option of transferring to a different school within the district.  We did not

have any students chose to transfer.  This is a notable achievement and speaks to the Defer staff and their commitment to their students and

their academic growth.

 

As a Focus school we have identified two areas for improvement - math and writing.  In math, our building is providing additional lunchtime

support for struggling students.  Through the use of several computer diagnostic programs, staff members are working with these students to

move them forward in their skills.  In addition, as a building we are committing to a minimum of 60 minutes of math instruction every day and

have developed a school-wide program to improve automaticity with math facts at all grade levels.

 

Writing improvements are focused on constructed responses/ essays.  Providing more opportunities to practice this type of writing within

content areas is being stressed.  Science and Social Studies curriculums are being expanded to include weekly opportunities for this type of

writing. RtI and Title 1 have also had a writing focus this year.   
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Additional Information 

 

 

 
Provide any additional information you would like to share with the public and community that were not prompted in the previous

sections. 
 
.Defer is a joy-filled school where learning is celebrated each day.  Together, as a building, we participate in learning and community building

experiences that reach far beyond these four walls.  Our Defer PTO and the Grosse Pointe Community are our partners in education. 
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Introduction
 
The responses should be brief, descriptive, and appropriate for the specific section. It is recommended that the responses are written offline

and then transferred into the sections below.
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Improvement Planning Process

 

Improvement Planning Process 

 
Describe the process used to engage a variety of stakeholders in the development of the institution's improvement plan. Include

information on how stakeholders were selected and informed of their roles, and how meetings were scheduled to accommodate

them.  
 
Our School Improvement Team is composed of teachers, a parent PTO member, and the building administrator.   All classroom teachers are

on the School Improvement Team along with members of the support staff.  Both Professional Learning Community meetings and staff

meeting time were set aside for School Improvement and the development of SMART goals.  School Improvement goals  were the building

focus at least twice every month at these meetings.  A parent also was a part of the School Improvement team and they attended some PLC

meetings and met with the building administrator monthly to review and gather input on the improvement goals.   
 
 
Describe the representations from stakeholder groups that participated in the development of the improvement plan and their

responsibilities in this process. 
 
 The stakeholders in the process of school improvement were classroom teachers and some of the support staff.  Grade level teachers were

responsible for reviewing a variety of data to determine patterns and areas for improvement.  The team then reviewed best practices in the

areas of focus and then school-wide goals with action plans were developed to strengthen these areas.   RtI as well as Title 1 and Reading

Support were aligned to the school improvement goals and the ongoing data was reviewed during the school year to help evaluate the

improvement plan.   
 
 
Explain how the final improvement plan was communicated to all stakeholders, and the method and frequency in which

stakeholders receive information on its progress.  
 
The final improvement plan was a commitment from the entire staff and the building administrator to attain our goals for student growth.  Our

school-wide goals were communicated to both students and parents through classroom discussions, school bulletin boards, monthly school

newsletter, and at a PTO meeting in September set aside for this purpose.   
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Introduction
 
The School Data Analysis (SDA) is a diagnostic tool intended to facilitate rich and deep collaborative discussions among staff members

about school data. The SDA can serve as a guide to determine a school’s strengths, challenges, and directions for improvement based on an

analysis of data and responses to a series of data related questions. This data collection and analysis process includes the identification of

content area achievement gaps and reflections on causation. Please note that questions related to gaps and causes for a gap are marked

with an asterisk (*). This diagnostic represents the various types of student data that should be continuously collected, reviewed, and

analyzed in conjunction with other local school data. Completion of the SDA is required.
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Student Enrollment Data

 

 

 
How do student enrollment trends affect  staffing? 
 
District wide staffing is allocated based on projected student enrollment using district class size recommendations.   
 
 
How do student enrollment trends affect staff recruitment? 
 
District administrative staff attended several job fairs sponsored by local universities this spring.  Since the projected elementary enrollment

was forecasted to decline and increase in certain content areas at the secondary level, the focus was on recruiting secondary staff.  Also,

qualified elementary staffs were given the opportunity to apply for secondary positions resulting in all elementary staff being placed. 
 
 
How do student enrollment trends affect budget? 
 
Recent decline in enrollments has resulted in a decrease in the funding available at the State level.  The goal is to be able to maintain

existing programs and class sizes despite these budget decreases. 
 
 
How do student enrollment trends affect resource allocations? 
 
.Recent decline in enrollments has resulted in a decrease in the funding available.  Larger class sizes and loss of programming will be the

result over time. 
 
 
How do student enrollment trends affect facility planning and maintenance? 
 
 Our budget for school plant personnel is limited as our funds decrease.  We continue to have 2 full time custodians and our buildings

cleanliness is good.  The ability to make upgrades to infrastructure is affected by lessening enrollment. 
 
 
How do student enrollment trends affect parent/guardian involvement? 
 
Grosse Pointe Public Schools has a strong tradition and partnership with our parent/guardian community.  It is through this partnership that

our students are provided the best possible environment in which they can thrive.  We continue to strive to have parents involved in every

aspect of the school and despite enrollment drops we are maintaining participation. 
 
 
How do student enrollment trends affect professional learning and/or public relations? 
 
With declining enrollment, we are tasked with decreasing our professional learning as well.  These difficult decisions challenge us to look for
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opportunities to continuously provide professional development through our own teacher leaders, through grants, and through the support of

parent organizations.    
 
 
What are the challenges you noticed based on the student enrollment data? 
 
Our greatest challenge is maintaining program qualify and continued focus on supporting individual academic and emotional growth during

continued cuts in State funding.   
 
 
What action(s) will be taken to address these challenges? 
 
Grosse Pointe Public Schools continues to partner with school and community booster clubs, PTOs,  parent committees, other school

districts, Wayne County RESA,  the Family Center,  as well as the Grosse Pointe Foundation for Public Education.  These partnerships have

provided instructional and technology resources in alignment with our core mission and vision for all students.   
 
 
What are the challenges you noticed based on student attendance? 
 
Overall student attendance is good, but a trend exists from year to year of families that either have poor attendance, an excessive problems

of tardiness, or both.     A system of tracking the number of times tardy in a two week period and putting consequences in place for three or

more times tardy during that time period helped to somewhat diminish the problem.  Other efforts in this area including individual

communication from the building administrator, systems put in place to assist in individual homes, and providing a free/reduced breakfast

have had limited impact on this problem.   
 
 
What action(s) will be taken to address these challenges?  
 
 We have put a system in place to address issues of students being tardy.  Consequences for three or more times tardy in a two week period

result in these consequences.   In addition to this system, the office staff and administrator make contact with families struggling in this area

and provide assistance with wake-up calls each morning.  These issues are addressed at parent/teacher conferences as well with the

building principal leading this discussion.  A free/reduced breakfast program has also been put in place to help students start their day on

time and with nourishment. 
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Student Achievement Data for All Students

 

This area includes data questions. 

 
Which content area(s) indicate the highest levels of student achievement? 
 
The highest level of student achievement as measured by the MEAPs as well as NWEA testing is Reading.   
 
 
Which content area(s) show a positive trend in performance? 
 
When comparing 2012 MEAP results with 2013 MEAP results and comparing the same cohort of students from year to year, both Reading

and Math have shown a positive trend in performance.  This year's 4th grade cohort group showed steady growth in math and reading and

our present 5th graders maintained their growth level.    Defer students also show a positive trend in Science growth overall, but the measure

does not compare the same cohort of students from 2012 to 2013. 
 
 
In which content area(s) is student achievement above the state targets of performance? 
 
Student achievements is at the state target overall in Reading when averaging grades 4, and 5. 
 
 
What trends do you notice among the top 30% percent of students in each content area?   
 
Math -

1.  Anywhere from 13%  to 49% depending on the grade level are achieving a rating of Advanced.

2.  Males dominated this group of top 30%.

3.  No students achieving an Advanced rating  were Economically Disadvantaged.

Reading -

1.  About 15% to 40% of these students are achieving a rating of Advanced.

2.  These students were fairly evenly split between males and females.

3. These students were not Economically Disadvantaged.

Writing

1.  About 24% of the students are achieving a rating of Advanced.

2.  These students were evenly split between males and females.

3.  These students were not Economically Disadvantaged.

Science

1.  Not quite 37% of all students reached Proficiency.

2.  Of those Proficient about 35 % achieved a rating of Advanced.

3.  Males slightly dominated this group.

 
 
 

School Improvement Plan
George Defer Elementary School

SY 2014-2015 Page 16
© 2014 Advance Education, Inc. All rights reserved unless otherwise granted by written agreement.



What factors or causes contributed to improved student achievement? 
 
A school wide emphasis on School Improvement has been a factor.  SMART goals that target specific needs have been focused on school-

wide.  The inclusion of RtI a minimal of 3 days a week have provided additional supports for students.  Title 1 services have been delivered

with fidelity and two supports, Lunch and Learn and Homework Club, have been added to help struggling learners.  A greater use of

technology has been employed to engage students in learning.  Professional Development has been differentiated to meet the needs of staff. 
 
 
How do you know the factors made a positive impact on student achievement? 
 
Data from the 2013 MEAP along with NWEA testing three times a year are used to measure improvement.  In addition, the Grosse Pointe

Writing Assessment and both formative and summative testing in all subject areas are used to evaluate the impact on student achievment.   
 
 
Which content area(s) indicate the lowest levels of student achievement? 
 
The lowest level of student achievement is in the area of Science and Writing.  Our 3rd grade Math MEAP scores were also very low. 
 
 
Which content area(s) show a negative trend in achievement? 
 
In reviewing 2013 MEAP data 3rd grade math showed a negative trend in achievement. 
 
 
In which content area(s) is student achievement below the state targets of performance?  
 
The content areas that are below the state targets of performance at this time are math, science, writing and social studies. 
 
 
What trends do you notice among the bottom 30% of students in each content area?  
 
Some observations from the bottom 30% of students in content areas include:

1.  The bottom 30% of students is composed of many of the same students in all content areas.

2.  Students qualified for Resource Room support are in the bottom 30%.

3.  Our Economically Disadvantaged population is increasting with 32% of our 3rd grade population falling into this range while 5th grade is at

17%.

 
 
 
What factors or causes contributed to the decline in student achievement? 
 
A growing population of Economically Disadvantaged students has contributed to this decline. 

Attendance and tardy issues have contributed to this decline.

Stability of families in terms of staying in the same learning experience has declined. 
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How do you know the factors made a negative impact on student achievement? 
 
As the Economically Disadvantage numbers climb we have seen a decrease in student achievement.  Atendance issues along with family

stability have been linked to decline in achievement in a variety of longitudinal studies. 
 
 
What action(s) could be taken to address achievement challenges? 
 
1.  School-wide mastery of math facts with fluency.

2.  School-wide commitment to a minimum of one hour of instruction daily in reading and math.

3.  Integration of constructed response type writing in both Science and Social Studies curriculum.

4.  School-wide commitment to writing daily as a part of the Language Arts curriculum.

5.  Professional Development in the areas of Reading and Writing Workshop.

6.  RtI - Grade-level interventions with fidelity to address areas of weaknesses as identified from classroom summative and formative

assessments.

7.  Creating relationships with parents to build stamina around homework, and providing them with the tools to support their child at home.

8.  Frequent assessment of reading levels through the Fountas and Pinnell system as a building and using those assessments to direct

instruction
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•

•

Subgroup Student Achievement

 

 

 
Statement or Question:Which subgroup(s) show a trend toward increasing overall performance? 
Response: 

 

African American or Black

 

 
Statement or Question:For which subgroup(s) is the achievement gap closing?* 
Response: 

 

African American or Black

 

 
In what content areas is the achievement gap closing for these subgroups?* 
 
Black or African American - Reading, Writing 
 
 
How do you know the achievement gap is closing?* 
 
The achievement gap is closing based on data from the MEAP comparing 2012 to 2013. 
 
 
What other data support the findings? 
 
Reading and Math NWEA indicate that there is growth in both from Spring 2013 to Spring 2014 as a building average for both males and

females.

 
 
 
What factors or causes contributed to the gap closing? (Internal and External)* 
 
.The factors that contributed to closing the gap are:

1.  Additional instructional support for struggling learners through Title1 and after school Math Club.

2.  Professional Development in Reading Workshop for staff over a 2 year period.

3.  Use of Fountas and Pinnell testing three times a year.

4.  An increase or fidelity to established instructional periods for math, reading, and writing.

5.  School-wide goals in math fact mastery with fluency and constructed response writing in content areas

6. RtI at all grade levels a minimum of 3 times per week.
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•

•

•

 
How do you know the factors made a positive impact on student achievement? 
 
We have used the MEAP, Math and Reading NWEA, Grosse Pointe Writing Assessment data as well as formative and summative classroom

assessments to determine the impact of the interventions put in place to improve student achievement. 
 
 
What actions could be taken to continue this positive trend?  
 
Actions to continue these positive trends include:

1.  Continued Professional Development for staff on Reading Workshop, Writing Workshop, Math Workshop and Best Practices in

instruction.

2.  Continued education for parents on ways to best support their child's learning.

3.  Use of data to inform and focus instruction and interventions for struggling students.

4.  Title 1 service for eligible students.

5.  Extended day opportunities including Title 1 Summer School.

6.  SMART goals established by staff focusing on math fact fluency, and Language Arts exit skills for each grade that focus on spelling,

punctuation, capitalization, and grammar. 
 
 
Statement or Question:Which subgroup(s) show a trend toward decreasing overall performance? 
Response: 

 

Male

 

 
Statement or Question:For which subgroup(s) is the achievement gap becoming greater?* 
Response: 

 

White

Economically Disadvantaged

 

 
In what content areas is the achievement gap greater for these subgroups?* 
 
For third grade males the gap is in Math.

For the Economically Disadvantage the gap is growing in all areas. 
 
 
How do you know the achievement gap is becoming greater?* 
 
Subgroup achievement gaps are  becoming greater as measured by the MEAP and the NWEA. 
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What other data support the findings?* 
 
Our school gives the NWEA in math and reading three times a year and it supports these findings along with the Grosse Pointe Writing

Assessment. 
 
 
What factors or causes contributed to the gap increasing? (Internal and External)* 
 
Attedance issues play a role in the gap along with students moving in and out of the school.  Parent support from Economically

Disadvantaged students is a part of the gap. 
 
 
How do you know the factors lead to the gap increasing?* 
 
Tracking students with attendance and moving issues reveals that these are the students that fall into the increase in the gap. 
 
 
What actions could be taken to close the achievement gap for these students?* 
 
Continued support for parent education in this area is needed.  Continued support for extended day opportunities for these students is

important. 
 
 
How is each of the English Language Learners (ELLs) demographics achieving in comparison to the school aggregate? 
 
This population is less then 1% of the Defer population. 
 
 
How do you ensure that students with disabilities have access to the full array of intervention programs (Title 1, Title III, Section

31a, credit recovery programs, after-school programs, etc.)? 
 
We do not have enough students in this category to generate data on the MEAP.  However, we use math and reading NWEA data of all

students to determine eligibility for Title 1 and after-school programs. 
 
 
How are students designated ‘at risk of failing' identified for support services? 
 
There are several factors used to designate students that are 'at risk of failing':

1.  Students scoring below the 25% on the Math and Reading NWEA

2.  Students not meeting grade level expectations in Reading using Fountas and Pinell as the assessement to evaluate

3.  Classroom formative and summative assessments

4.  MEAP results 
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What Extended Learning Opportunities are available for students (all grade configurations respond)? 
 
The following Extended Learning Opportunities are available for students:

1.  After school Homework Club

2.  Math Fact Mastery with fluency - recess and lunch hour - 1st - 5th grade

3.  Read Aloud - lunchtime enrichment - K- 5th grade

4.  Lunchtime Enrichment - Kindergarten - 5th grade

5.  Lunch and Learn to complete homework with support 
 
 

 
What is the school doing to inform students and parents of Extended Learning Opportunities? 
 
Extended Learning Opportunities are communicated in several ways:

1.  Monthly School Newsletter

2.  School Website

3.  Classroom newsletters

4.  PTO newsletter

5.  PTO meetings

6.  Phone contact with staff 
 
 

 

 

 

 

Label Question Value
What percentages of students participate in Extended Learning
Opportunities, either for additional support or increased challenge?

100.0

Label Question Value
What is the total FTE count of teachers in your school? 23.0

Label Question Value
How many teachers have been teaching 0-3 years? 0.0

Label Question Value
How many teachers have been teaching 4-8 years? 2.0

Label Question Value
How many teachers have been teaching 9-15 years? 7.0
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What impact might this data have on student achievement? 
 
The Defer staff is all very committed to student achievement and meeting the needs of our students.  Teachers work together through

Professional Learning Communities, staff meetings, School Improvement Team, Positive Behavior Support Teams, S3 team work, and RTI to

focus on Best Practices in teaching.  Teachers' work experiences, their own professional training and their passion for the work make the

fabric of Defer school a rich learning experience for all.

 
 
 

 

 
What impact might this data have on student achievement? 
 
Student achievement may be impacted by absence, especially when there is an extended absence.  Student achievement is impacted by

staff participating in Staff Development as this is an opportunity to grow their skills as a teacher. 
 

Label Question Value
How many teachers have been teaching >15 years? 14.0

Label Question Value
Indicate the total number of days for teacher absences due to
professional learning or professional meetings.

109.5

Label Question Value
Indicate the total number of days for teacher absences due to illness. 197.5
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Perception Data - Students

 

 

 
Which area(s) indicate the highest overall level of satisfaction among students?  
 
Students indicate the highest overall level of satisfaction with Science with many students indicating a high level of satisfaction with Reading,

Writing, Math, and Social Studies. 
 
 
Which area(s) show a positive trend toward increasing student satisfaction? 
 
Areas showing a positive trend toward increasing student satisfaction are:  Math, Reading, Writing, and Social Studies.   
 
 
What area(s) indicate the lowest overall level of satisfaction among students?                                                                                
 
The lowest overall level of satisfaction among students is Writing. 
 
 
Which area(s) show a trend toward decreasing student satisfaction? 
 
No trend in decreasing student satisfaction was evident. 
 
 
What are possible causes for the patterns you have identified in student perception data? 
 
Some possible patterns in student perception data include:

1.  Student interest in subject areas is often influenced by the particular teacher for that subject.  A teacher's passion for a particular subject

greatly affects the students' perceptions of work in that subject area. 

2.  Student interest in subject areas may be affected by the attitude of the other students in the class.

3.  The use of the workshop approach in instruction is favored by many students who learn, in part, by engaging with others. 

4.  The use of technology to either engage or enhance instruction is perceived positively by students.

5.  Problem based Learning opportunities in which student choice is present also results in having greater value to students.   
 
 
What actions will be taken to improve student satisfaction in the lowest areas?                                                                  
 
Actions taken to improve student satisfaction include:

1.  Professional Training for teachers in the subject area

2.  Training in differentiating the content for various types of learners

3.  The inclusion of technology to differentiate and provide choice

4.  Review of student practices that best engage students 
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Perception Data – Parents/Guardians

 

 

 
Which area(s) indicate the overall highest level of satisfaction among parents/guardians? 
 
Parents/guardians are highly satisfied with the positive behaviors we teach and expect through the Positive Behavior Interventions System

program.

Parents are satisfied with instruction in all the core subjects.  Parents receive many opportunities to expand their understanding of the

classroom instruction as well as guidance in how to best support their child's learning at home. 

 
 
 
Which area(s) show a trend toward increasing parents/guardian satisfaction? 
 
Parents/guardian satisfaction is showing a trend toward increased satisfaction in reading and writing.  New curriculum in both areas has been

adopted this year and the report card companion document provides parents with clear expectations in each of these areas.  The use of a

home reading log and student blogs has increased parent awareness in the area of reading.  The impact of both a Girls and a Boys Writing

Club during lunch hour this year has helped also to parents/guardians' perceptions in this area.   
 
 
Which area(s) indicate the overall lowest level of satisfaction among parents/guardians? 
 
Math instruction is an area of concern for parents particularly with the use of the Everyday Math program for instruction at the elementary

level.  Students are learning math algorithms in different ways than parents and this leads to a disconnect at home.  Staff works diligently to

provide parents with support in this area including Back -to-School presentations, web site videos on each algorithm and math nights through

the school year.     
 
 
Which area(s) show a trend toward decreasing parents/guardian satisfaction? 
 
No areas show a trend toward decreasing parent/guardian satisfaction. 
 
 
What are possible causes for the patterns you have identified in parent/guardian perception data? 
 
Testing data is the main cause for concerns expressed through parent/guardian perception data.  Drops in MEAP scores, NWEA testing

loses that occur over the summer, and drops in Fountas and Pinnell levels result in parent/guardian concerns.   
 
 
What actions will be taken to increase parent/guardian satisfaction in the lowest areas? 
 
A strong and robust School Improvement Plan addressing specific area of concern produce the greatest satisfaction.  Parents know that the

Learning concerns are being addressed and seek out additional means to support this learning at home. 
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Perception Data – Teachers/Staff

 

 

 
Which area(s) indicate the overall highest level of satisfaction among teachers/staff? 
 
Teachers are very comfortable with math, science, and social studies since these are well established curriculums in which extensive

Professional development has been provided.  There is concern among the teachers that the Everyday Math program does not meet the

needs of our struggling learners and as that population increases this concern increases.  New curriculum in reading and writing this year

continue to be in-serviced as Grade Level Leaders provide support in these areas.   
 
 
Which area(s) show a trend toward increasing teacher/staff satisfaction? 
 
 Reading and Writing are showing trends toward increasing teacher/staff satisfaction.  Teachers are becoming more familiar with the

workshop approach and Professional development this year will focus on using the Fountas and Pinnell tests to focus instruction. 
 
 
Which area(s) indicate the lowest overall level of satisfaction among teachers/staff? 
 
Teachers are becoming familiar with the new curriculums in reading and writing and this is an area where satisfaction is increasing as this

Learning continues. 
 
 
Which area(s) show a trend toward decreasing teacher/staff satisfaction? 
 
No areas show a trend toward decreasing teacher/staff satisfaction. 
 
 
What are possible causes for the patterns you have identified in staff perception data? 
 
Low MEAP test scores in 3rd grade math this year is a concern for the staff. 
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Other

 

 

 
How does your school use the MiPHY online survey health risk behavior results to improve student learning? (Enter N/A if you

have not completed the MiPHY survey.)

 
 
N/A 
 
 
Describe how decisions about curriculum, instruction and assessment are made at this school and which stakeholders are

involved in the process. 
 
Curriculum, instruction, and assessment decisions are made at the district level.  Grosse Pointe Public Schools has a system of curriculum

review through a governing body called the EPLC composed of administrators, teachers, parents, and students.  This committee meets

monthly to review changes in curriculum, instruction, and assessment that are proposed by teams of administrators, teachers, parents, and

students for particular content areas.  
 
 
What evidence do you have to indicate the extent to which the standards are being implemented? 
 
Our curriculum areas of Reading, Writing, and Math are aligned with Common Core and our report card, which is marked three times a year,

is based on the Common Core standards.  Our pacing guides reflect the Common Core and set the standards for each marking period's

instruction.  This along with NWEA testing three times a year, Grosse Pointe Writing Assessments three times a year, and both summative

and formative assessments help to indicate if standards are being implemented.   
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School Additional Requirements Diagnostic 
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Introduction
 
This diagnostic contains certification requirements for Michigan schools.  This diagnostic must be completed by all schools.
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School Additional Requirements Diagnostic

 

 

 

 

 

 

 

Label Assurance Response Comment Attachment
Literacy and math are tested annually in grades
1-5.

Yes We use NWEA to assess Math
and Reading three times a year.
We use Fountas and Pinnell
Reading testing a minimum of
two times a year for every child
and a third time for Title 1
students.   We test writing every
spring with the Grosse Pointe
Writing Assessment and
informally assess student writing
two more times each year using
the Grosse Pointe Writing Rubric.
We also give EveryDay Math
common assessments and FOSS
Science assessments with each
unit of study.   The use of
formative and summative testing
in Social Studies is also used
based on MC3 standards.

Label Assurance Response Comment Attachment
Our school published a fully compliant annual
report. (The Annual Education Report (AER)
satisfies this). If yes, please provide a link to the
report in the box below.

Yes http://gpschools.schoolwires.net/c
ms/lib05/MI01000971/Centricity/D
omain/26/2013-
14%20Annual%20Reports/AER%
20Reports/Defer%20AnnualEduc
ationReport%202013-14.pdf

Label Assurance Response Comment Attachment
Our school has the 8th grade parent approved
Educational Development Plans (EDPs) on file.

No We are a Kindergarten through
5th grade school.

Label Assurance Response Comment Attachment
Our school reviews and annually updates the
EDPs to ensure academic course work
alignment.

No
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Label Assurance Response Comment Attachment
The institution complies with all federal laws
and regulations prohibiting discrimination and
with all requirements and regulations of the
U.S. Department of Education. It is the policy of
this institution that no person on the basis of
race, color, religion, national origin or ancestry,
age, gender, height, weight, marital status or
disability shall be subjected to discrimination in
any program, service or activity for which the
institution is responsible, or for which it receives
financial assistance from the U.S. Department
of Education.
References: Title VI of the Civil Rights Act of
1964, Section 504 of the Rehabilitation Act of
1973, The Age Discrimination Act of 1975, The
Americans with Disabilities Act of 1990, Elliott-
Larsen prohibits discrimination against religion.

Yes District policies 2260, 3122, 4122
all apply to discrimination laws
and regulations.

Discrimination

Label Assurance Response Comment Attachment
The institution has designated an employee to
coordinate efforts to comply with and carry out
non-discrimination responsibilities.  If yes, list
the name, position, address and telephone
number of the employee in the comment field.

Yes Dr. Jon Dean
Assistant Superintendent
389 St. Clair
Grosse Pointe City, MI  48230
313  432 - 3015

Label Assurance Response Comment Attachment
The institution has a School-Parent Involvement
Plan (that addresses Section 1118 activities)
that is aligned to the District's Board Policy.   If
yes, please attach the School-Parent
Involvement Plan below.

Yes get from Karen

Label Assurance Response Comment Attachment
The institution has a School-Parent Compact. If
yes, please attach the School-Parent Compact
below.

Yes karen

Label Assurance Response Comment Attachment
The School has additional information
necessary to support your improvement plan
(optional).

No
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Introduction
 
This diagnostic tool is aligned to requirements for Title I Targeted Assistance schools.   As described in sections 1111(b)(1), 1114 (b)(1)(A)

and 1309(2) of the Elementary and Secondary Education Act (ESEA),  the Comprehensive Needs Assessment (CNA) requirement is met by

completing a School Data Analysis (SDA) and School Process Profile (SPP). The Comprehensive Needs Assessment must be completed

prior to creating a new plan or annually updating an existing school improvement plan. Use the results of the Comprehensive Needs

Assessment to develop Goals/Objectives/Strategies and Activities. Ensure that the Comprehensive Needs Assessment addresses all four

types of data: student achievement data, school programs/process data, perceptions data (must include teachers and parents; student data

is encouraged), and demographic data. The Comprehensive Needs Assessment must also take into account the needs of migratory children

as defined in Title I, Part C, Section 1309(2).
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Component 1: Needs Assessment

 

 

 
1. How was the Comprehensive Needs Assessment conducted? 
 
Title 1 staff , classroom teachers, along with building and central administration conducted the comprehensive needs assessment.

Achievement data was reviewed from MEAP, NWEA Reading and Math, and Grosse Pointe Writing Assessments.  District-wide perception

data was reviewed as well.   The program process is reviewed to provide support to students in core content areas.  The data is reviewed of

student performance by sub-groups. 
 
 
2. What process was used to identify children who are failing or most at risk of failing to meet the state core curriculum standards

in the four core academic areas? 
 
At the elementary level, a review of standardized test scores and report cards in core content areas is used to identify students who are

failing or most at risk of failing to meet the state core curriculum standards.  This review is completed three times a year by Title 1 staff,

classroom teachers, and the building administrator.  Students are identified based on NWEA scores below the 25% , MEAP from levels 3 and

below, Grosse Pointe Writing Assessment scores below grade level, and report card information provided by the classroom teacher.  In

addition  a student may qualify through a child-study team recommendation or a parent concern. Building and district data is kept

electronically by the Title 1 teacher and building administrator.  Students are reviewed for exit three times a year based upon improvement

and scoring above the qualifying scores. 
 
 
3. List the multiple, educationally related, objective criteria established for the needs assessment process - consistent by grade

level and content area - to identify children who are failing or most at risk of failing to meet the state core curriculum standards in

the four core academic areas. 
 
Reading - NWEA standardized scores, MEAP scores of 3 or below, below grade level assessment in Fountas and Pinnell, classroom

assessments

 

Writing - MEAP writing, below grade level assessment in Grosse Pointe Writing Assessment, classroom assessments

 

Math - NWEA standardized scores, MEAP scores of 3 or below, EveryDay Math unit assessments and end-of-the year assessment

 

Science - MEAP science,  classroom teacher data such as FOSS unit tests

Social Studies -  MEAP social studies, classroom teacher data such as unit tests 
 
 
4. For schools with preschool through grade 2:   Describe the identification process for preschool through grade 2 if it is based

solely on criteria such as teacher judgment, interviews with parents and developmentally appropriate measures that determine

which children are failing or most at risk of failing to meet the State's challenging content and student performance standards. 
 
Kindergarten through grade 2 -  NWEA reading and math data, Fountas and Pinnell reading levels, and Grosse Pointe Writing Assessment in
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grades 1 and 2 are all used along with classroom teacher and/or parent input. 
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Component 2: Services to Eligible Students

 

 

 
1. Describe the Title I, Part A program services which are provided to ensure eligible children receive supplemental assistance in

the four core academic areas. 
 
Supplemental services include:

Kindergarten - Early literacy intervention support by Speech and Language Pathlogists, ELL support by ELL staff

1st and 2nd grade - Reading support, math interventions through Title 1

 

3rd, 4th, and 5th grade - Reading support, math and writing interventions from Title 1; writing, reading, and math support through RtI, Lunch

and Learn and Homework Club provide supplemental support with homework in all content areas
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Component 3:  Incorporated Into Existing School Program Planning

 

 

 
1. How is program planning for eligible students incorporated into the existing school improvement planning process?  
 
Title 1 staff is a part of the School Improvement Team insuring that programing for eligible students is incorporated into the SIP.  SIP goals

incorporated strategies to meet the needs of students qualifying for Title 1 assistance.

 

Interventions and services will be identified and provided as a part of the RtI process which aligns with the SIP.
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Component 4: Instructional Strategies

 

 

 
1. Which instructional strategies in the plan focus on helping eligible students reach the State's standards in the four core

curriculum academic areas? 
 
The strategies used include:  use of iPads for: everyday math support, RAZ Reading, FAST math, Reading A to Z, and computer programs

such as IXL, Think Through Math, and Pinpoint Math, and FAST reading interventions by Steve Tatum

The use of the workshop format in reading, math, and writing to meet the instructional needs of students were employed.  This was facilitated

through both RtI and a push-in and pull-out format for providing small group and one-on-one interventions. 

These services and supports are provided minimally three days a week within the school day by the Title 1 staff, classroom teachers, and

reading specialist.

 
 
 
2. Identify the research-based methods and strategies in the plan that ensure effective methods will be utilized to improve overall

student academic achievement. 
 
The effectiveness of using technology with Title 1 students:

1.  Unlocking Literacy with iPads, Jim Harmon, Euclid City Schools, 2011.

2. Exploring the Use of the iPad for Literacy Learning, Amy Hutchinson and Bill Beschornen, 2012.

3. The Effects of Using iPads to Increase Basic Math Fact Automotizity, Nicholas P. Sunduman and Kyle S. Shaughnessy, Dec. 2013.

The effectiveness of using a workshop approach:

1.  Educators' Guide:  What works in Teaching Math? , Johns Hopkins University, Robert E. Slavin, Cynthia Lake, January 2010. 
 
 
3. Describe your extended (supplemental) learning program,  including how it provides an accelerated quality curriculum. 
 
Interventions are being provided to target specific gaps as identified from various data points in assessment for all students.  Additionally,

Title 1 staff collect data for progress monitoring three times a year as well.  Interventions are then provided a minimal three times a week for

identified students and each of these interventions are monitored for progress weekly. 
 
 
4. Describe how you ensure that students are rarely pulled from their regular classroom to receive supplemental instruction

through extended learning opportunities. 
 
Scheduling of student support is careflly reviewed to ensure programing does not overlap with classroom teacher instruction.  Services are

provided during independent work time and through extended day opportunities at lunch recess and  after school. 
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Component 5: Title I and Regular Education Coordination 

 

 

 
1. In what ways do ongoing coordination and integration occur between regular education and supplemental Title I, Part A

programming - including services for children with Limited English Proficiency, if applicable? 
 
There is regular and on-going coordination and integration by classroom teachers,  the Title 1 staff, as well as ELL staff to ensure that

appropriate  levels of support are provided.

Professional Learning Community and common planning time provide weekly opportunities for all staff to collaborate to review present

services and determine if changes are needed for student services.  Our ELL district coordinator also reviews student performance on a

regular basis. 

 
 
 
2. For schools with kindergarten: Describe the school's transition plan for preschool age children that involves more than a once a

year visitation to the kindergarten classroom. 
 
Families of perspective kindergarten students have several opportunities to learn about the district's all-day Kindergarten program.  There is

an official district presentation  by the Kindergarten staff held in each building as well as a posting of the presentation on the district website.

Staff also helps to familiarize parents with the school's website and the resources available through it.  The Family Center of Grosse Pointe

and Harper Woods hosts several evening event for parents around Kindergarten readiness.  In the  Spring, students  registering for

Kindergarten have an appointment with Kindergarten staff member to review literacy and numeracy readiness data points for the upcoming

year.  This information is shared with the parents and all students receive from Wayne County and the Family Center a backpack full of

activities related to readiness.  There is a Fall family orientation prior to the start of school. 
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Component 6: Instruction by Highly Qualified Staff 

 

 

 

 

Label Assurance Response Comment Attachment
1. Do all of the Title I, Part A instructional
paraprofessionals meet the NCLB requirements
for highly qualified? Provide an assurance
statement regarding this.

Yes District Human Resource
Department insures that Title 1
staff meet the NCLB
requirements.

Label Assurance Response Comment Attachment
2. Do all of the teachers meet the NCLB
requirements for highly qualified? Provide an
assurance statement regarding this.

Yes The district Human Resource
Department assures that all
teachers meet the NCLB
requirement for highly qualified.
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Component 7: High Quality and Ongoing Professional Development/Learning

 

 

 
1. What types of ongoing and sustained professional development/learning will the staff (teachers, principals, and

paraprofessionals) receive to work with Title I Part A eligible children in the Targeted Assistance program or in the regular

education program? 
 
Staff have received on-going professional development in the area of reading instruction.  This has included: reading and writing workshop

model, Lucy Calkins Units of Study, Fountas and Pinnell Reading Assessment training, and this will be followed up with continual support for

small group instruction and strategy groups. 

 

Staff will continue to receive training in the new Grosse Pointe Writing Assessment rubric in order to facilitate writing instruction and

assessment aligned with Common Core.

Inter-building meetings will be used during the year to support best practices in reading and writing workshop.

 

Teachers have received training in the Everyday Math program as well as math workshop format. 

District meetings were held in spring facilitated by Grade Level Content Leaders to review progress in Social Studies and Science curriculum.

The district website will house resources and instructional materials for staff; delineated  by subject area and grade level.

 

NWEA DesCarte reference enables teachers to gather targeted information for differentiating the instruction based on RIT scores.

 
 
 
2. If appropriate, what types of ongoing and sustained professional development/learning will be provided to parents, pupil

services personnel, and other staff who work with Title I Part A eligible children in the Targeted Assistance program or in the

regular education program? 
 
Title 1 staff hosts a program in the Fall for orientation on the Title 1 program and gleans further information from parents on their child's

learning styles and needs. This builds the foundation for open communication between home and Title 1 staff as they work together to close

the achievement gap. Title 1 staff is also available during parent/teacher conferences to share information and further strategies for success.

Title 1 staff provide parent training on instructional strategies such as math algorithms during the school year.  In addition students present to

their families the strategies they have learned and demonstrate the programs they have used to support their learning.  At the end of the

school year parents and students gather to celebrate their progress at which time and parents receive the passwords and information for

continued access to computer programs for summer learning.  Families are encouraged to register for the Title 1 Summer School held during

August.

At the district level meetings are scheduled for all Title 1 staff across buildings to collaborate on best practices and to share resources and

materials.  Additionally, parent meetings are held concerning district supports for the Title 1 program.
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Label Assurance Response Comment Attachment
3. Your school's professional
development/learning plan or calendar is
complete.

Yes TBD from Mo 14 -15 Staff
Development.doc
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Component 8: Strategies to Increase Parental Involvement

 

 

 
1. How are parents involved in the design of the Targeted Assistance program plan? 
 
Yes, parent input is a component when designing the Title 1 program.  Parents are invited to participate in district surveys, district-level

meetings, and building meetings to insure the home-school connection to close the achievement gap.  Parent input is also solicited during

conferences to ensure that decisions are focused on their learner.      
 
 
2. How are parents involved in the implementation of the Targeted Assistance program plan? 
 
Parents are welcome partners in the implementation of the Title 1 program. Parents can identify their child as needing Title 1 services.

Parents can insure that their children participate in programs beyond the school day.  Parents apply instructional strategies at home that

have been provided by Title 1 staff in order to facilitate homework and use educational tutorials and learning opportunities on a daily basis.

They provide important feedback to the Title 1 staff about their child' classroom progress, areas of concern, and factors outside of school that

may impact learning.  Parents are kept informed of their child's progress through district report cards and contact with the Title 1 teacher as

well as classroom teacher. 
 
 

 
4. Describe how the parent involvement activities outlined in Section 1118 e (1)-(5) and (14) and Section 1118 (f) are implemented. 
 
There is a published elementary Program of Studies updated  yearly that references Common Core and is provided at Back-to-School events

in the Fall.  Additionally, the elementary report card has a companion document that also references Common Core Standards and

Objectives.  Back -to-School Night begins the process of home/school connection which grows through consistent communication regarding

school programs, activities, and assignments.  The district website includes a parent component with information and websites as resources

to facilitate learning at home.  Grosse Pointe Public Schools partners with the Neighborhood Club, the Family Center, and PTOs and

businesses such as Beaumont Hospital  to provide on-going support to parents.  Should the need arise our district ELL coordinator will

secure support for parents with limited English proficiency.  There is a district organization for parents of students with special needs. 
 
 
5. Describe how the parent involvement activities are evaluated. 
 
The district organizes meetings to assure that parent input is collected regarding Title 1 programs and services.  At these meetings present

programing is discussed and parents are given the opportunity to offer suggestions for improvement.  Along with that parent ideas for

enrichment and extensions are gathered for review and potential implementation.  

Label Assurance Response Comment Attachment
3. Are parents involved in the evaluation of the
Targeted Assistance program plan? How are
parents involved in the evaluation of the
Targeted Assistance program plan?

Yes There is a district meeting in the
Spring used  as an informal
evaluation of the program as well
as a formal parent survey at that
time for specific feedback from all
stakeholders.
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6. Describe how the school-parent compact is developed. 
 
Parents and Title 1 staff review and edit the existing school/parent compact each year.  Prior to this meeting our Title 1 teacher searches

existing Title 1 compacts for in-depth comparisons to insure that we capture the important features for home/school success.  This compact

outlines the responsibilities of parents and staff as they work together to insure the academic achievement of all students. 

 
 
 

 
8. How does the school provide individual student academic assessment results in a language parents can understand? 
 
Summary reports with graphs and explanations are provided for NWEA and MEAP results along with Report cards to parents of individual

students.  When a need is identified our district ELL coordinator provide this information is the language needed for the ELL caseload.

Further explanation is available for all parents regarding  these reports at conferences provided by the classroom teacher, the Reading

Specialist,  and the building administrator.   
 
 

 
10. Describe how the parent compact is used at elementary-level parent teacher conferences. 
 
In our district, the parent compact outlining roles and responsibilities is provided to parents  as a part of their child's entrance to the  Title 1

program.  This document is referenced as a part of the parent/teacher/student conferences as student progress is reviewed. 
 

Label Assurance Response Comment Attachment
7. Do you have a Title I School-Parent
Compact?

Yes Yes, the Compact is attached. 2013 - 2014 Defer
Parent School
Compact

Label Assurance Response Comment Attachment
9. Does the school have a Title I Parental
Involvement Policy/Plan?

Yes It is attached. Defer Parent
Involvement Plan
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Component 9: Coordination of Title I and Other Resources

 

 

 
1. Describe how the Federal, State and local programs are coordinated and integrated to serve eligible children. 
 
The district central office insures that all Federal, State, and appropriate local programs are coordinated and integrated to serve the eligible

students. 

 

Grosse Pointe Foundation for Public Education granted Title 1 students at Defer and Mason Elementary school funds for Think though Math.

Local organizations provided a unique opportunity for students to experience horseback riding at the Hunt Club. 

 
 
 
2. Describe how the plan demonstrates coordination and integration of Federal, State and local programs and services in a manner

applicable to the grade levels of the school: violence prevention programs, nutrition programs, housing programs, Head Start,

adult education, vocational and technical education, and job training. 
 
The district  uses federal and state funding for Free and Reduced Breakfast and Lunch program.  
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Component 10: Ongoing Review of Student Progress

 

 

 
1. Describe how the progress of participating students is reviewed on an ongoing basis. 
 
Our district structures a review of on-going data points in evaluating student progress three times a year.  The NWEA math and reading data

are central to this review, however data from the MEAP, GPWA, and classroom assessments are all reviewed as a part of the progress

monitoring. Data is reviewed by the Title 1 staff, classroom teachers, Specialists, and the building administrator. 

AS a part of this process, students achieving above the qualifying score are exited from the Title 1 program but continue to be a part of the

school-review and are eligible for RtI opportunities.  Students whose scores dropped significantly are brought up to Child Study to provide

adequate support.

 
 
 
2. Describe how the Targeted Assistance program is revised to provide supplemental learning opportunities that enable

participating children to meet the State's challenging student achievement standards. 
 
The Title 1 program attempts to optimize supplemental resources and instruction to better meet the needs of students.  New iPAd apps and

computer programs are added based upon the recommendation of reliable educational resources ( Macul) to motivate learners and improve

achievement,   Based on progress monitoring instructional strategies are varied in scope to meet the needs of students, such as push-in or

pull-out supports, or use of manipulates, models, or templates.   
 
 
3. Describe how teachers have been trained to identify students who need additional assistance or  how to implement student

achievement standards in the classroom based on the review of student progress. 
 
Teachers have used the Child Study process and RtI process to identify students needing additional assistance with their learning.  District

professional development has offered opportunities in the workshop format that has helped teachers differentiate for student needs.

Teachers have become more proficient in using the data to create small group interventions and strategy groups.   
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Evaluation  

 

NOTE:  This is NOT a Targeted Assistance Plan Rubric Requirement---but it IS part of  the process of Continuous School Improvement.  This

has been patterned after the Schoolwide Plan requirements, and it fulfills PA 25 requirements for an annual review of the plan. 

 
1. Describe how the school evaluates  the implementation of the Targeted Assistance program at least annually. 
 
At the school the number of students entering and leaving the program is a measure of success.  Individual student data on longitudinal

growth is one measure of the success of the program. Another measure is classroom performance after the intervention has been provided.

Classroom teacher feedback also provides valid information on the success of the program. 
 
 
2. Describe how  the school evaluates the results achieved by the Targeted Assistance program using data from the State's annual

assessments and other indicators of academic achievement. 
 
A review of student performance on MEAP and NWEA provides evidence of impact of the Targeted Assistance Program.  In addition the

Grosse Pointe Writing Assessment along with classroom assessments provide a picture of the impact on student learning.    
 
 
3. Describe how  the school determines whether the Targeted Assistance program has been effective in increasing the

achievement of eligible students who are furthest from achieving the standards. 
 
.Collecting individual student data from standardized tests such as NWEA which creates a student growth target along with the student report

card which identifies levels of proficiency in achieving standards are used in determining whether the program has been effective in in

creating the achievement of eligible students. 
 
 
4. Describe the process that is followed by the school to revise the plan, as necessary, based on the evaluation, to ensure

continuous improvement of eligible students in the Targeted Assistance program. 
 
If student growth is minimal after examination of data points, then the service model is reviewed to assure that it is correctly targeting the

specific needs of students.  It is essential to review  components including the fidelity of service, student participation, and home support.

These factors are examined in terms of cohort groups as well as the individual student.   
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Overview

 
Plan Name

 
School Improvement Plan 2014

 
Plan Description

 
Goals for School Improvement
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Goals Summary

 

The following is a summary of the goals encompassed in this plan. The details for each goal are available in the next section. 

# Goal Name Goal Details Goal Type Total Funding
1 All students at George Defer Elementary School

will become proficient writers.
Objectives:	1
Strategies:	4
Activities:	7

Academic $0

2 All students at George Defer Elementary School
will become proficient in math.

Objectives:	1
Strategies:	5
Activities:	7

Academic $800

3 All students at George Defer Elementary School
will become proficient in reading.

Objectives:	1
Strategies:	4
Activities:	6

Academic $1600
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Goal 1: All students at George Defer Elementary School will become proficient writers.

 

Strategy 1:  
Staff will utilize data from both the State of Michigan assessments and the Grosse Pointe Writing Assessment to guide writing instruction - Each Fall staff receives

writing data from the Grosse Pointe Writing Assessment given the previous Spring.  Data is reviewed and analyzed to determine areas of focus for instruction through

the school year. 
Research Cited: McCaig, Roger A. (2000).  Learning to write:  A model for curriculum and assessment.  (4th ed).

	Grosse Pointe, MI:  School Research Services.  (Available from author, 896 Washington Rd.,  Grosse Pointe, MI  48230.).

 

Roger McCaig’s belief is that both testing and teaching should be aligned as closely as possible with present and future needs involving life experiences with writing.

Dr. McCaig was instrumental in developing the Grosse Pointe Writing Test in the Grosse Pointe School district.

---------------------------------------------------------------------------------------------------------------------------------------------------

"Learning by Doing: A Handbook for Professional Learning Communities at Work."Oregon Educator Professional Development. N.p., n.d. Web. 07 Aug. 2013.

 

This guide examines 16 different protocols for facilitating PLC conversations and activities, group structures and processes that ensure deep exploration of ideas.

Teachers meet weekly within PLC groups to analyze data from standardized and classroom assessments in order to guide instruction.

 
Tier:  

Measurable Objective 1:
85% of All Students  will demonstrate a proficiency  Level 1 or 2  in English Language Arts by 06/03/2022 as measured by on State assessments; we will see a 6%
increase in Writing annually for our economically disadvantaged students..

Activity - Formative Writing Assessments Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

Teachers will give practice Grosse Pointe Writing Assessments
for every marking period, using the rubric to assess their
students' progress.

Direct
Instruction

09/03/2013 06/06/2014 $0 General
Fund

All
classroom
teachers
with the
support of
Resource
Room staff.

Activity - Small, differentiated group instruction Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e
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Strategy 2:  
Daily Scheduled Writing Block - Students will be given a consistent 45 minute block of time each day for Writing instruction and practice. 
Research Cited: "Lucy Calkins - The Reading & Writing Project." Lucy Calkins - The Reading & Writing Project. N.p., n.d. Web. 07 Aug. 2013.

Writing instructions starts with a minimum of 45 minutes of writing instruction per day.  District focus supports increased writing opportunities, understanding that writing

volume predicts literacy proficiencies.   
Tier:  

Teachers will utilize small, differentiated group instruction to
support writing growth and remediation.

Direct
Instruction

09/03/2013 06/06/2014 $0 No Funding
Required

Classroom
and
Resource
Room staff

Activity - Writing Workshop Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

Teachers will utilize the Writing Workshop approach to writing
instruction.

Direct
Instruction

09/03/2013 06/06/2014 $0 No Funding
Required

All
classroom
staff and
Resource
Room staff.

Activity - Use of Constructed Response Writing in Math,
Science, and Social Studies curriculums.

Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

Teachers will incorporate constructed response writing as a
part of  Math, Science, and Social Studies curriculums to
develop and strengthen writing skills.

Direct
Instruction

09/03/2013 06/06/2014 $0 No Funding
Required

Classroom
staff and
Resource
Room staff.

Activity - Professional Development on Writing Workshop Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

Professional development on Oakland School Writing Units will
be provided to staff by Grade Level Leaders in the district.

Professiona
l Learning

09/03/2013 06/06/2014 $0 No Funding
Required

Curriculum
instruction
department
,
administrat
ors, Grade
Level
Leaders,
Classroom
teachers
and
Resource
Room staff.
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Strategy 3:  
Writing Conventions -  Grade level staff will identify key writing conventions for instruction and mastery at their grade level. 
Research Cited: "Lucy Calkins - The Reading & Writing Project." Lucy Calkins - The Reading & Writing Project. N.p., n.d. Web. 07 Aug. 2013.

 

This book includes information on assessment, thematic studies, writing throughout the day, reading/writing relationships, publication, curriculum development,

nonfiction writing and home/school connections. Conventions are stressed in the context of publication.

--------------------------------------------------------------------------------------------------------------------------------------

"Teaching the Features of Effective Writing." Teaching the Features of Effective Writing. N.p., n.d. Web. 07 Aug. 2013.

http://www.learnnc.org/lp/editions/few/679

Rather than eliminating instruction in conventions, the Features of Effective Writing model puts conventions in their proper place in the writing process — at the end,

where they can be considered only after students have revised their writing for the other four features, as they prepare to publish their work.

--------------------------------------------------------------------------------------------------------------------------------------------------

"6 1 Trait® Writing Model of Instruction & Assessment | Education Northwest." 6 1 Trait® Writing Model of Instruction & Assessment | Education Northwest. N.p., n.d.

Web. 07 Aug. 2013.

 

 

The 6+1 Trait® Writing Model of Instruction & Assessment provides a common language for teachers and students to communicate about the characteristics of writing

and establishes a clear vision of what good writing looks like.

 
Tier:  

Strategy 4:  
Spelling Instruction - Spelling Instruction will include the study of  high frequency spellings words identified for mastery for the grade level. 
Research Cited: "High Frequency Words - Amazing Facts!" What Are the High Frequency Words? N.p., n.d. Web. 07 Aug. 2013.

The words in this word bank are listed in the order of their frequency of use in everyday writing. The first 25 words are used in 33% of everyday writing, the first 100

words appear in 50% of adult and student writing, and the first 1,000 words are used in 89% of everyday writing.

--------------------------------------------------------------------------------------------------------------------------------------

"My Reading Specialist.com: Why High Frequency Words Are So Important." My Reading Specialist.com: Why High Frequency Words Are So Important. N.p., n.d.

Web. 07 Aug. 2013.

Activity - Exit Skills Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

Grade level staff will create 'exit skill' assessments for writing
conventions.

Direct
Instruction

09/03/2013 06/06/2014 $0 No Funding
Required

Classroom
staff and
Resource
Room staff.
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The Fry word list or “instant words” are widely accepted to contain the most used words in reading and writing. The list is divided into ten levels and then divided into

groups of twenty-five words, based on frequency of use and difficulty.

 
Tier:  

Goal 2: All students at George Defer Elementary School will become proficient in math.

 

Strategy 1:  
Math Instruction Block - Time allotted daily for Math instruction will be a minimum of 60 minutes. 
Research Cited: Third International Mathematics and Science study (TIMSS) (Schmidt, McKnight, & Raizen, 1997).

Daily instruction in math will be a minimum of sixty minutes every day.  Ideally that instruction would be a consecutive block, but could be broken into two smaller

increments.

 

Mokros, Janice R., Susan Jo. Russell, and Karen Economopoulos. "Finding Time and a Place for Math." Beyond Arithmetic: Changing Mathematics in the Elementary

Classroom. Palo Alto, CA: Dale Seymour Publications, 1995. N. pag. Print.

 

Schmoker, Michael J. Results Now: How We Can Achieve Unprecedented Improvements in Teaching and Learning. Alexandria, VA: Association for Supervision and

Curriculum Development, 2006. Print.

 
Tier:  

Activity - Word Study Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

Instruction will focus on the use of mini-lessons, word walls,
and word study of the high frequency words appropriate for the
grade level.

Direct
Instruction

09/03/2013 06/06/2014 $0 No Funding
Required

Classroom
staff and
Resource
Room staff.

Measurable Objective 1:
85% of All Students  will demonstrate a proficiency  of 85% or greater in Mathematics by 06/01/2022 as measured by State of Michigan Assessments.

Activity - Use of a variety of instructional materials Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

School Improvement Plan
George Defer Elementary School

SY 2014-2015 Page 56
© 2014 Advance Education, Inc. All rights reserved unless otherwise granted by written agreement.



Strategy 2:  
Constructivist Approach in Kindergarten - Kindergarten teachers will utilize a constructivist approach to math instruction. 
Research Cited: "Everyday Mathematics." Everyday Mathematics. N.p., n.d. Web. 07 Aug. 2013. <http://everydaymath.uchicago.edu/>.

Math instruction at the Kindergarten level will follow a constructivist approach with students building math concepts through the use of manipulatives, games, etc.

 

Burns, Marilyn. About Teaching Mathematics: A K-8 Resource. Sausalito, CA: Marilyn Burns Education Associates, 1992. Print.

 

Mokros, Janice R., Susan Jo. Russell, and Karen Economopoulos. "Finding Time and a Place for Math." Beyond Arithmetic: Changing Mathematics in the Elementary

Classroom. Palo Alto, CA: Dale Seymour Publications, 1995. N. pag. Print.

 
Tier:  

Strategy 3:  
Formative and Summative Assessements in Math - Students will be assessed in mathematics in an on-going systematic manner throughout the school year and data

from these assessments will be used to identify instruction areas.  

Staff will instruct using the full range of Everyday Math journals,
games, manipulatives, technology, math charts, problem
solving activities, and written constructed response.

Direct
Instruction

09/03/2013 06/06/2014 $0 No Funding
Required

Classroom
staff and
Resource
Room staff.

Activity - Math integration into Social Studies, Science, and
Language Arts.

Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

Time allotted to math instruction will be distributed throughout
the day and integrated into Social Studies, Science, and
Language Arts instruction when opportunities arise.

Direct
Instruction

09/03/2013 06/06/2014 $0 No Funding
Required

CLassroom
staff and
Resource
Room

Activity - Professional Development on Everyday Math Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

Professional development for Kindergarten staff on Everyday
Math will be provided at the district level.

Professiona
l Learning

05/24/2013 06/06/2014 $0 No Funding
Required

Kindergaret
en staff,
Resource
Room staff,
Kindergarte
n Math
Grade
Level
Leader,
and Central
Office staff.
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Research Cited: Schmoker, Michael J. "Synthesis: From Successful Systems to a New "Improvement Literacy": Opportunities for Immediate, Unprecedented

Achievement." The Results Fieldbook: Practical Strategies from Dramatically Improved Schools. Alexandria, VA: Association for Supervision and Curriculum

Development, 2001. N. pag. Print.

Use of data from a variety of sources that include both summative and formative assessments will be used to guide instruction.

 
Tier:  

Strategy 4:  
Parent Support and Involvment in Math instruction - Parents will be given opportunities to learn math algorithms and math concepts to better support their child's

learning at home.   
Research Cited: "Brochure: Helping Your Child Learn Mathematics." Brochure: Helping Your Child Learn Mathematics. N.p., n.d. Web. 07 Aug. 2013.

<http://www2.ed.gov/parents/academic/help/math/brochure.html>.

Through Back-to-School evening and other parent events, parents will be provided instruction and webstites on the math algorithms in order to best support their child's

learning. 
Tier:  

Activity - Use of Standardized Testing Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

Students will be assessed using the NWEA MAP testing three
times a school year.

Monitor 09/03/2013 06/06/2014 $800 General
Fund

CLassroom
staff,
building
administrati
on,
Resource
Room staff.

Activity - Summative Math text book Assessments Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

Everyday Math chapter tests will be administered to all
students in grades K - 5.

Evaluation 09/06/2013 06/06/2014 $0 No Funding
Required

CLassroom
staff and
Resource
Room staff.

Activity - Parent Communication Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e
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Strategy 5:  
Fact Fluency - Students will master basic math facts appropriate to their grade level as measured by district assessment tests. 
Research Cited: "TEACHERS." Scholastic Teachers. N.p., n.d. Web. 07 Aug. 2013. <http://www.scholastic.com/teachers/article/math-fluency>.

Fluency with math facts is essential in order to develop fluency when computing.

 

 
Tier:  

Goal 3: All students at George Defer Elementary School will become proficient in reading.

 

Strategy 1:  
Reading Instruction Block - Teachers will provide a designated block of 45 minutes daily to teach Reading skills and concepts. 
Research Cited: "Lucy Calkins - The Reading & Writing Project." Lucy Calkins - The Reading & Writing Project. N.p., n.d. Web. 07 Aug. 2013.

Reading instructions starts with a minimum of 45 minutes of reading instruction per day.  District focus supports increased reading opportunities, understanding that

Parents will be given opportunites to learn math algorithms and
math concepts at Back -to -School Night and through the use of
web sites, home links, newsletters, and parent/teacher
conferences.

Parent
Involvemen
t

09/03/2013 06/06/2014 $0 No Funding
Required

Classroom
staff,
Resource
Room,
building
administrat
or, Central
Office
administrati
on, and
Math Grade
Level
Leaders.

Activity - Fact Fluency Resources Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

Use of a variety of resources for Fact Fluency including:
FASTT Math, flash cards, Smartboard lessons, Everyday Math
games, Rhyming Time, and worksheets will be used weekly in
classrooms to aid students in mastering basic math facts as
quickly as possible.

Direct
Instruction

09/03/2013 06/06/2014 $0 No Funding
Required

CLassrom
staff and
Resource
Room staff.

Measurable Objective 1:
85% of All Students  will demonstrate a proficiency  in reading skills and concepts in English Language Arts by 06/01/2022 as measured by State of Michigan
Assessment.
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reading volume predicts reading comprehension and literacy proficiencies.   
Tier:  

Strategy 2:  
Reading Guidelines - Staff will provide guidelines for 'at home' reinforcement of reading skills. 
Research Cited: Marzano, Robert J., Waters, Timothy, McNulty, Brian A. School Leadership That Works: From Research to Results. Alexandria, Virginia; Association

for Supervision and Curriculum Development; Aurora, Colorado Mid-continent Research for Education and Learning (2005)

Activity - Reading Workshop Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

Teachers will utilize the Reading Workshop approach, including
IDR, strategy groups, guided reading groups, book clubs, mini
lessons, and other resources.

Direct
Instruction

09/03/2013 06/06/2014 $0 No Funding
Required

Classroom
teachers
and
Resource
Room
teachers
will provide
instruction.

Activity - Professional Development Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

Grade level leaders will model and support staff with the
implementation of the Oakland Schools Reading Units.
Additional professional development will be available for staff
through the use of PLC collaboration, classroom rounds,
'visiting days', on-line webinars and other available sites.

Professiona
l Learning

09/03/2013 06/06/2014 $0 No Funding
Required

Grade level
leaders ,
administrat
ors, and
other
teacher
leaders will
provide the
professiona
l learning.

Activity - CLassroom leveled libraries Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

Teachers will continue to build classroom libraries with an eye
to diversity.

Implementa
tion

09/03/2013 06/06/2014 $800 General
Fund

Classroom
teachers,
administrat
or, and
central
office staff
are
responsible
.
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Providing regular periods of reading practice at home helps a student develop fluency, comprehension, and a life-long love of reading. 
Tier:  

Strategy 3:  
Data Driven Decision Making - Teachers will utilize data driven decision making for reading instruction. 
Research Cited: "Learning by Doing: A Handbook for Professional Learning Communities at Work."Oregon Educator Professional Development. N.p., n.d. Web. 07

Aug. 2013.

Data represents information to inform practice, supporting informed decisions within the learning process allowing for a basis of comparison.  Common assessments

are typically created collaboratively by a team of teachers responsible for the same grade level and subject area and are provided to students frequently, allowing the

following:  Identification of individual students who need additional time and support for learning, feedback of teaching strategies effectiveness, program/curriculum

concerns, and improvement for individual teachers and PLC teams.   
Tier:  

Strategy 4:  
Teaching Reading Across the Content Areas - Teachers of Science and Social Studies will explicitly teach reading skills during their instruction.   
Research Cited: Knipper, Kathy J., and Timothy J. Duggan. "Writing to Learn Across the Curriculum: Tools for Comprehension in Content Area Classes." The Reading

Teacher 59.5 (2006): 462-70. Print.

 

Reading and Writing instruction will be taught as part of the content areas; specifically in Social Studies and Science. 

Activity - Reading Record Keeping Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

Teachers will provide reading calendars, logs, on-line
resources, blogs, etc. to track home reading.

Parent
Involvemen
t

09/03/2013 06/06/2014 $0 No Funding
Required

Classroom
teachers
will provide
resources
to parents.

Activity - Data Analysis Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

Assessment, grouping, and instruction will be determined by
the regular review of Fountas and Pinnell levels, NWEA data,
and teacher observation of student skill levels.

Monitor 09/03/2013 06/06/2014 $800 General
Fund

Classroom
teachers,
resource
room
teachers,
and
administati
on are
responsible
.
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Tier:  

Activity - Guiding Informational Reading Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

While reading textbooks, teachers will provide instruction in the
areas of informational text features, summarizing of important
ideas, comparing and contrasting key concepts, and using
graphic organizers to sort information.

Implementa
tion

09/03/2013 06/06/2014 $0 No Funding
Required

All
classroom
teachers,
administrat
or,  and
resource
room
teachers
are
responsible
.
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Activity Summary by Funding Source

 
Below is a breakdown of your activities by funding source

 
No Funding Required

Activity Name Activity Description Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Staff
Responsibl
e

Word Study Instruction will focus on the use of mini-lessons,
word walls, and word study of the high frequency
words appropriate for the grade level.

Direct
Instruction

09/03/2013 06/06/2014 $0 Classroom
staff and
Resource
Room staff.

Fact Fluency Resources Use of a variety of resources for Fact Fluency
including:  FASTT Math, flash cards, Smartboard
lessons, Everyday Math games, Rhyming Time,
and worksheets will be used weekly in classrooms
to aid students in mastering basic math facts as
quickly as possible.

Direct
Instruction

09/03/2013 06/06/2014 $0 CLassrom
staff and
Resource
Room staff.

Use of a variety of
instructional materials

Staff will instruct using the full range of Everyday
Math journals, games, manipulatives, technology,
math charts, problem solving activities, and written
constructed response.

Direct
Instruction

09/03/2013 06/06/2014 $0 Classroom
staff and
Resource
Room staff.

Reading Workshop Teachers will utilize the Reading Workshop
approach, including IDR, strategy groups, guided
reading groups, book clubs, mini lessons, and
other resources.

Direct
Instruction

09/03/2013 06/06/2014 $0 Classroom
teachers
and
Resource
Room
teachers
will provide
instruction.

Parent Communication Parents will be given opportunites to learn math
algorithms and math concepts at Back -to -School
Night and through the use of web sites, home
links, newsletters, and parent/teacher
conferences.

Parent
Involvemen
t

09/03/2013 06/06/2014 $0 Classroom
staff,
Resource
Room,
building
administrat
or, Central
Office
administrati
on, and
Math Grade
Level
Leaders.
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Math integration into
Social Studies, Science,
and Language Arts.

Time allotted to math instruction will be distributed
throughout the day and integrated into Social
Studies, Science, and Language Arts instruction
when opportunities arise.

Direct
Instruction

09/03/2013 06/06/2014 $0 CLassroom
staff and
Resource
Room

Exit Skills Grade level staff will create 'exit skill' assessments
for writing conventions.

Direct
Instruction

09/03/2013 06/06/2014 $0 Classroom
staff and
Resource
Room staff.

Summative Math text
book Assessments

Everyday Math chapter tests will be administered
to all students in grades K - 5.

Evaluation 09/06/2013 06/06/2014 $0 CLassroom
staff and
Resource
Room staff.

Writing Workshop Teachers will utilize the Writing Workshop
approach to writing instruction.

Direct
Instruction

09/03/2013 06/06/2014 $0 All
classroom
staff and
Resource
Room staff.

Professional
Development on Writing
Workshop

Professional development on Oakland School
Writing Units will be provided to staff by Grade
Level Leaders in the district.

Professiona
l Learning

09/03/2013 06/06/2014 $0 Curriculum
instruction
department
,
administrat
ors, Grade
Level
Leaders,
Classroom
teachers
and
Resource
Room staff.

Guiding Informational
Reading

While reading textbooks, teachers will provide
instruction in the areas of informational text
features, summarizing of important ideas,
comparing and contrasting key concepts, and
using graphic organizers to sort information.

Implementa
tion

09/03/2013 06/06/2014 $0 All
classroom
teachers,
administrat
or,  and
resource
room
teachers
are
responsible
.

Small, differentiated
group instruction

Teachers will utilize small, differentiated group
instruction to support writing growth and
remediation.

Direct
Instruction

09/03/2013 06/06/2014 $0 Classroom
and
Resource
Room staff
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General Fund

Professional
Development on
Everyday Math

Professional development for Kindergarten staff
on Everyday Math will be provided at the district
level.

Professiona
l Learning

05/24/2013 06/06/2014 $0 Kindergaret
en staff,
Resource
Room staff,
Kindergarte
n Math
Grade
Level
Leader,
and Central
Office staff.

Reading Record
Keeping

Teachers will provide reading calendars, logs, on-
line resources, blogs, etc. to track home reading.

Parent
Involvemen
t

09/03/2013 06/06/2014 $0 Classroom
teachers
will provide
resources
to parents.

Use of Constructed
Response Writing in
Math, Science, and
Social Studies
curriculums.

Teachers will incorporate constructed response
writing as a part of  Math, Science, and Social
Studies curriculums to develop and strengthen
writing skills.

Direct
Instruction

09/03/2013 06/06/2014 $0 Classroom
staff and
Resource
Room staff.

Professional
Development

Grade level leaders will model and support staff
with the implementation of the Oakland Schools
Reading Units.  Additional professional
development will be available for staff through the
use of PLC collaboration, classroom rounds,
'visiting days', on-line webinars and other available
sites.

Professiona
l Learning

09/03/2013 06/06/2014 $0 Grade level
leaders ,
administrat
ors, and
other
teacher
leaders will
provide the
professiona
l learning.

Activity Name Activity Description Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Staff
Responsibl
e

CLassroom leveled
libraries

Teachers will continue to build classroom libraries
with an eye to diversity.

Implementa
tion

09/03/2013 06/06/2014 $800 Classroom
teachers,
administrat
or, and
central
office staff
are
responsible
.
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Use of Standardized
Testing

Students will be assessed using the NWEA MAP
testing three times a school year.

Monitor 09/03/2013 06/06/2014 $800 CLassroom
staff,
building
administrati
on,
Resource
Room staff.

Data Analysis Assessment, grouping, and instruction will be
determined by the regular review of Fountas and
Pinnell levels, NWEA data, and teacher
observation of student skill levels.

Monitor 09/03/2013 06/06/2014 $800 Classroom
teachers,
resource
room
teachers,
and
administati
on are
responsible
.

Formative Writing
Assessments

Teachers will give practice Grosse Pointe Writing
Assessments for every marking period, using the
rubric to assess their students' progress.

Direct
Instruction

09/03/2013 06/06/2014 $0 All
classroom
teachers
with the
support of
Resource
Room staff.
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